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Today's Colleges Plan for Tomorrow's World 
By EuGENE E. DAwsoN 
It is a stimulating and gratifying experience to be related over 
a period of time to a number of institutions of higher learning, 
schools that are so varied as to type, size, and geographical lo-
cation; but still more important, to be associated with them at 
a time when they are grappling with the exceedingly complex and, 
at times, almost insolvable problems of contemporary education. 
In that remarkable book, Teacher in America, the author, Jacques 
Barzen, quotes the remark of the nineteenth century wit, Thomas 
Love Peacock, who said in essence that "he who talks about edu-
cation is the bore of all bores for his subject is one with no be-
ginning, middle nor end." This has undoubtedly been an apt 
description until very recent times. Of late, however, it is to be 
ranked with the liveliest of topics and wherever I have gone, both 
in and out of educational ranks, I have· found this to be true. More-
over, there appears to · be a sense of urgency i~ what people in and 
out of the context of education have to say about the subject these 
days. These conversations and activities almost rerriind one of 
Lewis Carroll's Red Queen, "We must run faster and faster just 
to stand still; indeed, we must run ·faster than we can.:' · Conse-
quently, many institutions one visits in these times inspire the ·ob-
server with what they are attempting to do in meeting the con-
temporary challenges of higher education. · 
I suppose the three areas in which the great bulk of questions 
are being put, and they are not new questions in many cases, but 
posed with this sense of urgency to which I have referred, are: 
1. Who should go to college? 
2. What constitutes a college education? 
3. What are the needed resources? 
I don't know that responsible persons are coming up with many 
definitive answers, but it is at least wholesome to note the way 
in which they are putting questions and at least trying to cope with 
(3) 
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them. In other words, it seems to me that the discussi9ns which 
are being agitated represent wholesome tensions or constructive 
conflicts within the context of education. I say this even though 
I have been mindful of the heavy-handed opinion makers and the 
plethora of distorted concepts, and what I would describe as the 
occasional disregard of plain solid reality. 
Take, for example, the first question-who should go to college? 
If my impressions serve me correctly, much of the dialectic has 
seemed to revolve around the questions relative to recruitment 
policies, admission policies, and scholarship programs. 
As to the programs and policies of recruitment, I have noted that 
while some schools have unstructured and somewhat disordered 
activity, most of them seem to be refining their programs of recruit-
ment in a planned and systematic manner. The better schools 
appear to be as concerned over recruitment as in the past but 
they are more selective in recruiting students and they realize that 
if they are to receive good students they must continue to seek them 
out. One of the schools with which I have been working has had 
a wide-spread reputation for the recruitment program and, among 
other features which I shall not take time to mention, they have 
within the last year designated a day for high-school juniors to 
visit the campus and another day for high-school seniors. The 
day for high-school seniors comes fairly early in the first semester 
because it is felt that many good students make . earlier decisions 
as to where they are to go to school. Now that they have intro-
duced the day for juniors, this phase of the program comes fairly 
late in the Spring semester because these students have more 
time to formulate their thinking as to where they are to go to school. 
With respect to scholarship programs, a few of the schools with 
which I have been associated have relatively few scholarships to 
offer, but they are aware of this and are attempting to remedy this. 
Several of the schools have many scholarships to award. In fact, 
in some of the institutions, practically every other student holds 
a scholarship but these have materialized from state legislative 
appropriations for single-purpose institutions, namely teachers col-_ 
ieges. There is often a stipulation that the recipient must enter 
teaching and teach within the state for a period of two years or so. 
In those institutions where there are no large-scale scholarship 
grants, scholarships seem to be awarded on the basis of a student's 
scholarship record with heavy emphasis· being given to the student's 
financial need. · 
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It is in the category of admissions policy that much of the debate 
seems to be taking place these days. One way of putting it would 
be to say it is selective admissions versus "taking all comers." Three 
or four of the schools I have visited, mostly in the East, have had 
selective admissions procedures and wouldn't have it otherwise. I 
believe that it is reasonable to say that there is reason to be im-
pressed over the students they obtain. Administrative officers and 
faculty members in such schools readily admit they have their 
problems; for example, in one of our schools which selects students 
carefully, a single-purpose institution, and one which has no tuition, 
occasionally a student has entered the institution, "because my 
parents said/why don't you give it a try, it won't cost you anything 
to speak of, and you might find yourself liking teaching'." Mean-
while, the student becomes frustrated and completely disturbed 
and withdraws from school. In other words, they have a number 
of drop-outs for this reason. Still, the institution feels that this is 
the lesser of the two evils. Some of the schools, because they are 
state institutions with a tradition for accepting all students, insist 
that they have a selective retention program in operation. This 
isn't always apparent to the observer. 
My conversations and experiences in connection with this par-
ticular problem haven't brought forth any easy answers as far as I 
am concerned, but I am convinced that faced with the tremendous 
upsurge in student enrollment, it is a problem which we must face 
in a very realistic way and I am persuaded that going to college, of 
itself, no more assures that one is a scholar than going to a garage 
assures that one is a mechanic. 
The second question, what constitutes a college education, is one 
which is being discussed with more fervor than ever before. All of 
you know very well the dichotomies in this connection. Here are 
some of them: general education versus specialization, liberal arts 
versus professional education, academic emphasis versus life ad-
justment, the academic versus the vocational approach, education as 
the cultivation of the individual versus the sociological theory of 
education, naturalistic pragmatism versus idealism, etc. This is 
not the time nor the place to enter upon a discussion of these 
dichotomies. Suffice to say, they seem to remain very real issues, 
but they are being considered and evaluated, and while the discus-
sion is frequently animated, I have observed that, for the most part, 
they are being treated in climates of statesmanship and with more 
in the way of security being evidenced on the part of the partici-
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pants. There is still a certain amount of scapegoating and "buck-
passing" but I detect more in the way of institutional solidarity 
and cohesiveness and a growing concern for formulating philoso-
phies of education that are somewhat more eclectic than before. 
Moreover, on the part of the better schools there appears to be 
something of the "team idea," where it isn't the "methods people" 
versus the "subject-matter people" or the personnel staff pitted 
against the academic group. There seems to be the realization that 
they are all working together for a common cause and that it must 
be this way or it is the student who suffers. In other words, there 
is no place for vested interests. Where institutions seem to be 
reasonably free of departmental and divisional rivalry, it appears 
that there is a general consensus to the effect that educating the 
student is such a complex and major assignment that it requires 
the genius of everyone, the pooled resources of everyone, working 
together, to accomplish the feat. It has been stimulating to note 
the diverse ways in which these objectives are being attempted, 
both in and out of the classroom. 
The third area which is being given much attention, and neces-
sarily so, is that of needed resources for higher education. One 
facet of this problem as we all know relates to plant facilities . Most 
of the colleges are at work on this problem. I would say that 
most of the activity is in the area of residence-hall construction 
although new classroom buildings are being constructed as well as 
student centers, etc. Most of the administrators will tell you that 
they are still running behind and don't feel that they will ever 
catch up. One of our schools, with four or five very large residence 
halls, plans to construct a new residence hall each year for the next 
fifteen years. With more than 5,000 students today, they expect 
to reach 10,000 in less than ten years. But with all the building 
that is under way, many educators seem to feel, and increasingly 
so, that the fetish of beautiful facilities is not the criterion of edu-
cational success; hence, when they speak in terms of needed re-
sources they are concerning themselves with other important needs. 
For example, there is the need of recruiting additional staff mem-
bers. This is one of the most talked-about problems on the present 
scene. Administrators will tell you that they are not encouraged 
as they examine the applications that are being submitted by our 
leading placement bureaus these days. One of the beclouding 
factors is that the large universities aren't releasing their promising 
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formity. Mass man in the industrial sense bids fair to become 
mass man politically and intellectually and here precisely is the 
greatest threat to freedom in this century. 
"What is the new loyalty?" Henry Steele Commager asks. "It 
is, above all, conformity. It is the uncritical and unquestioning 
acceptance of America as it is-the political institution, the social 
relationships, the economic practices." 7 Another declared "The 
miasma of thought control that is now spreading over this country 
is the greatest menace to the United States since Hitler." 8 Most 
threatening perhaps are those superpatriots who seek to define 
patriotism for us all. They remind me of that old German proverb, 
"You will be my brother or I will beat you over the head." 
It becomes increasingly difficult for the individual as such, especi-
ally if he is neither rich nor in a powerful position, to make his 
individualism mean much. The individual, as Peter Drucker said, 
must have access to an organization if he is to produce anything-
shoes, cars, drama, opinions, education. For most people this 
means becoming a cog in the machine-a transmission cog, not a 
power cog, and there is a vast difference. 
Nineteenth century individualism no longer predominates. It is 
not fashionable to be a rebel nor considered wise for youth to be 
reformers. We are no longer in most areas of society independent 
and self-directing individuals. We must conform to the policies 
of the organization, whether it is the A. M. A., the Chamber of 
Commerce, the CIO, NBC, CBS, N. E. A., or what not. It is in-
creasingly difficult to find such a thing as local opinion, original 
individual belief, and individual action. 
We are fed our news by Frank Blair on the Garroway show, who 
telecasts to the nation with three or four different clock times 
showing although he speaks to the entire nation at the same mo-
ment. We learn what to think from our favorite columnist who 
is syndicated via A.P., U.P., P.U., or some other "mass media" as 
my friends like to call it. We all buy Revlon simultaneously, so 
much so that they can give away a full professor's salary one 
hundred times over every week to some dunderhead who can 
identify the "Rock and Roll Waltz," but never heard of Bach. 
No doubt, in a few weeks, 160,000,000 of us will wait breathlessly 
at the same moment for Ike to say "I will," or "I won't," relieving 
us again of the necessity of choosing a candidate. 
195:· Henry Steele Commager, "Who Is Loyal to America?" Harpers, September, 1947, 
8. Robert Hutchins, N. E. A. News, VII, February 27, 1953. 
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There is something frightening in the thought of the power of 
these great mass media of communication and of their impact 
upon individua,lism, especially when one thinks of the forces now 
in conflict or when one remembers how inaccessible these great 
scientific devices are to you and me for the expression of our 
opinions. If we take the wrong turn, if we trust the wrong man 
as the Germans did under Hitler, the Italians under Mussolini, or 
the Spanish under Franco, we may be closer than we think to 
Orwell's "Big Brother." 
Whether or not we take the wrong turn will depend upon 
what we do to the individual-whether we nurture him or sup-
press him. Which leads me to ask whether "We the people" trust 
ourselves or whether our leaders trust us as Abe Lincoln said they 
must? Consider, for example, the twenty-second amendment to 
the Constitution, which prohibits more than two terms for a Presi-
dent. 
Was this amendment really passed because of fear of F . D. R.? 
Not at all. He was already mouldering in his grave. It was really 
passed because the representatives of the people no longer trusted 
the people to choose wisely the man who would govern them. It 
was not even submitted to the people in a great debate and a direct 
vote. It was passed by legislatures chosen for other reasons or no 
reason. It was passed by a process which gave it the least publicity, 
the least discussion, and which preyed upon fears of dictatorship 
engendered by the war. One might wryly add that we have heard 
hardly any attack lately on the "indispensable man." 
Wendell Phillips, noted abolitionist, replied to censorship of 
speech with the ringing statement, "Let us always remember that 
he does not really believe his own opinion who does not give free 
scope to his opponent. . he who stifles free discussion, 
secretly doubts what he professes to believe is really true." 9 Do 
those who restricted the free choice of the people with the twenty-
second amendment really believe in "the consent of the governed"? 
John Stuart Mill avowed that "A state which dwarfs its men, in 
order that they may be more docile instruments in their hands 
. will find that with small men no great thing can really be 
accomplished." 10 
But there are many other examples of ways in which the inde-
pendent and self-directing person finds his independence curbed 
9. Schlesinger, Arthur M., The American As Reformer (Cambridge, 1950), 96. 
10. Cited by H enry Steele Commager, "Is Freedom Really Necessary?" Saturday Re-
view, February 21, 1953, p. 12. 
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and his self-direction turned over to those not responsible to demo-
cratic society. There is the use of military men in governmental 
positions traditionally civilian. There is the growth of secrecy in 
the conduct of government bl.lsiness which finds even the state of 
Kansas trying to conceal vital statistics. There are great patriotic 
organizations defining what is t>atriotic policy and patriotic thought. 
There is the subtle defamation of the fifth amendment until a crimi-
nal might prefer to confess his crime without protest rather than 
ancient liberty now viewed suspiciously by the descendants of 
Magna Charta and Bill of Rights. 
There are the subtle pressl.lres on the schools to avoid contro-
versial subjects, controversial ideas in textbooks, and inquiring 
teachers. There is the secrecy with which atomic energy is foolishly 
veiled so that, as a noted scientist said in this week's New York 
Times, every atomic discovety is immediately assumed to have 
been "born secret and classified." There is the unconcealed pressure 
upon young men and women to watch out for their futures long 
before they reach them, taking great care not to join this and that 
lest at some future time they may be tainted with radicalism. 
If democracy wants to survive, if the land of the brave wants also 
to be the land of the free, it must nurture the independent and self-
directing individual. Each m'llst be free to make up his own mind, 
to make his own choices, to follow his own destiny as far as this 
is possible-free both from coercion and overriding persuasion. 
Man's opinions and decisions are not breakfast food or merchandise, 
to be marketed by the slickest team of "social engineers" in Cali-
fornia or somewhere else. Po~tics is not an advertising game, to be 
Won by the best-heeled outfit or the one with the biggest names 
on the door. If it is, then denwcratic politics is finished. 
How then, shall we defend freedom? Where can the strong cur-
rents of conformity and uniformity best be countered? Where 
must we make our stand if we are to nurture the independent and 
self-directing man, the free man? 
One answer is, I think, in the colleges and universities, for the 
public schools are too directly under public pressures and without 
the ancient traditions of free<:lom. If society is to remain free, it 
must possess a place dedicated as a free market place for ideas; a 
place where youth is free to test any and every idea and institution, 
to test them without restraint and without fear of present conse-
quences or apprehension abo'llt the future. 
Men are not born as advocates of freedom but if lucky may be 
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born into a free society. They must learn to love freedom and to 
live as free men by an apprenticeship in society at large and in 
schools and cqlleges where tradition, precept, and example con-
stantly stress the love and practice of freedom. The imperative 
role of the colleges is to furnish this free climate and environment. 
The first half of a vital partnership is the faculty, which must not 
be made up of underpaid, overworked, and timorous Casper Milque-
toasts. The men who teach freedom to American youth must be 
highly qualified experts in Americanism and humanism. They must 
be well rewarded with profit rewards and incentives which we 
claim for the rest of American society. They must be free to con-
centrate upon their main business which is in the classroom and be 
rewarded for it. 
Do we believe like President James Conant of Harvard that "We 
must have our share of thoughtful rebels in our faculties. It will not 
suffice," he said, "if each college or university has its own brand 
of doctrine. The conflicting views must be brought in as close 
contact as possible; only thus can all sides be presented to the 
student or the true meaning of the phrase 'free inquiry' be made 
evident." 11 
If we begin with such teachers, then we can turn to the main 
task of educating youth to be independent and self-directing indi-
viduals. This means that the student press must be free as every 
newspaper should be; that individual student success is rewarded 
and failure penalized; that dissent is encouraged; that differences 
are accepted as normal. To the students our colleges must exem-
plify "the rule of reason, freedom of the mind, and freedom of con-
science." 12 Like Jefferson, we must encourage all our campus rebels 
to stand among us as monuments to the safety with which error of 
opinion may be tolerated where reason is left free to combat it. 
Even if we object to the wastage involved in a basketball holiday, 
I think we must yet hail every example of student initiative as pure 
gain. Like Robert Ingersoll, we must see "something splendid in 
the man who will not always obey." 13 Or like that college president 
turned United States President, we must believe that "every man 
should have the privilege unmolested and uncriticized, to utter the 
real convictions of his mind. There are too few growlers and kick-
ers among us," he said. "We have forgotten the very principle of 
11. Wedgwood, Josiah C. & Allan Nevins, Forever Freedom (New York, 1940), 178-9. 
12. Agnes Meyer to the American Association of School Administrators at Atlantic City, 
February 17, 1953. 
13. Wedgwood and Nevins, op. cit. , 88-9. 

The Most American War 
By DUDLEY TAYLOR CORNISH 
A full generation after Appomattox, the historian James Ford 
Rhodes asserted that the Civil War period "was an era big with fate 
for our country, and for the American [it] must remain fraught 
with the same interest that the war of the Peloponnesus had for the 
ancient Greek, or the struggle between the Cavalier and the Puritan 
has lor their descendants" in England.! Subsequent events support 
Rhodes' opinion; the evidence is overwhelming, especially in recent 
times. In the past decade, Civil War Roundtables have sprung up 
all across the land, at which Americans from all walks of life meet 
to discuss various aspects of the war. Just a year ago last month 
a magazine devoted to the Civil War exclusively was published for 
the first time, and it is going ahead with substantial success. Last 
July came another logical development: the inauguration of the 
Civil War Book Club to help the interested reader find his way 
through the growing maze of Civil War books. Here is final evi-
dence of what has been said many times over: More books have 
come out of the American Civil War than out of any other war in 
history. As Harvey Breit of the New York Times pointed out last 
summer, "The rage to relive the battles of that bloody conflict goes 
on unabated, and there are more professional and amateur historians 
of those famed attacks and counter-attacks than there are machines 
at IBM or men who wear grey flannel suits." 2 
More men have made careers of the American Civil War than of 
any similar period in our national history. McKinlay Kantor, for 
example, only last year crowned his long and distinguished writing 
career with the Pulitzer Prize novel Andersonville. A year earlier 
Bruce Catton won the Pulitzer Prize in history with A Stillness at 
Appomattox, the third volume in his trilogy on the Army of the 
Potomac. At frequent intervals Allan Nevins of Columbia pub-
lishes another two volumes in his monumental history of the con-
flict on which he has already been at work for over ten years. Doug-
las Southall Freeman is dead, but he left behind him four volumes 
of Lee and three more on his lieutenants. Hardly a month goes 
1. Hist01'1J of the United States from the Compromise of 1850 to the McKinley-Bryan 
Campaign of 1896, 8 vols. (New York, The MacMillan Company, 1920 ), I, I. 
2. "In and Out of Books," The New York Times Book Review, July 31, 1955, 8. 
(28) 
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touch this war; we can still reach back across the three generations 
since Appomattox and touch the war itself personally. Only last 
week a member of the faculty was telling me that he remembered 
a Negro in his home town who was a Civil War veteran. The pro-
fessor had heard about the war firsthand from an American who 
had helped win his freedom in that war. Last fall a friend of mine 
who was reading Andersonville told me that in two days she had 
met three people here in Pittsburg with near relatives who had 
been prisoners in Andersonville. They could reach back to the 
war; they had heard about it from men who had "seen the elephant" 
themselves. The Grand Army of the Republic has dwindled to one 
lone survivor; less than a handful of hard-bitten Johnny Rebs re-
main, still too tough to die. But the war shows no signs of fading 
away with the old soldiers. On the contrary, it seems to come into 
sharper, clearer focus. 
At first the war was of major importance only to the men who 
had fought it. At veterans' reunions, North and South, blue and 
grey, they refought its battles, brushes, campaigns, and skirmishes. 
But as the old soldiers grew older, their numbers diminished, their 
hearing failed, their tales were told less often. Their children 
and their children's children took up the story, but not with the 
same spirit. The men who had fought the war had been, as 
Oliver Wendell Holmes, Jr., expressed it, "touched with fire." No 
one else could feel quite the same fire; no one else could see the 
war, understand it, with quite the same intensity. But more than 
the sentimental reminiscences of the veterans remained. 
As the years piled up between, wounds gradually healed, pain 
lessened, passions cooled, and perspectives slowly grew. The 
deeper significances of the war began to emerge. It was more 
than the supreme experience in the lives of the men who had died 
in it or had somehow survived it. It has taken on the appearance 
and the meaning of the supreme experience of our entire national 
history. Here is the Great Divide of American national develop-
ment. Here in four years is the line separating the old halcyon 
days of the federal union of the agrarian democrats from the new, 
bustling, pushing, national union of the industrial tycoons. It did 
not come about overnight; it took a little longer than those four 
years between Sumter and Appomattox. But it was The War that 
made the big change come about faster, more abruptly. The war 
was fought by two parts of a nation of farmers, but the victorious 
part became the head and front of an industrial nation. The war 
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was fought by volunteer officers and privates from these antagonistic 
sections, but when the war was over the men were different, the 
sections were different, and warfare itself had changed. The war 
was fought over railroads with half a dozen and more different 
gauges, but when the war was over the standard American gauge 
was four feet, eight and a half inches. The war was begun by 
volunteers in half a hundred bright and varied uniforms, but when 
the war was over the scarlet Zouave pantaloons, the Bedouin caps, 
the Havelocks, and all the other fancy frills were lost, together 
with the confusing variety of calibre in the original armament of 
the volunteer regiments. 
The war is the Great Divide in other respects. It remains the 
last of the old romantic wars; there was still time when the war 
was young for occasional niceties, courtesies, and chivalrous touches. 
But this was also the first of the modern wars, the first total war in 
the sense that the entire national economy was involved, total also 
in the Sherman-in-Georgia, Sheridan-in-the-Valley, and Grant-be-
fore-Richmond sense. There is something symbolic in Grant's cele-
bration of Sheridan's victory at Cedar Creek in the fall of 1864: The 
Army of the Potomac fired a salute of one hundred guns in honor 
of Little Phil, but the salute was fired from shotted guns carefully 
trained on the beleagured city of Petersburg.3 
The older, nicer days when war had been a game for gentlemen 
got lost somewhere between Bull Run and Cedar Creek. Sherman 
and Sheridan, Grant and Thomas, all understood that victory was 
more than defeating enemy armies in the field; they understood 
that final victory would come when the enemy's ability to continue 
the war had been crushed. For the student of military tactics, 
strategy, and logistics, the Civil War is a vast laboratory. There 
are the infinitely complex details of the mobilization of the nation, 
indeed of two nations, for war. There are bevies of campaigns to 
be replanned and refought, analyzed and argued-and with no 
sharpshooters, no rebel yell, no artillery fire, no danger of Ander-
sonville or Rock Island or Auburn or Point Lookout. But these are 
for the specialists in military science; these, if anything can be, are 
somewhat outside the field of the social sciences. 
Any civil war must by its very nature be the object of more than 
military interest. This is peculiarly true of our Civil War. Ameri-
can military history, by the very nature of our society and the 
organization of our government and our army, is more nearly 
3. Richard O'Connor, Sheridan the Inevitable (Indianapolis, The Bohbs-Merrill Com-
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certs across the lines, particularly in the Virginia theater. Bands of 
Northern and Southern regiments would serenade each other, 
usually at night during lulls in the fighting or between active cam-
paigns. · 
There was a freshness and individuality about that war no longer 
very characteristic, probably no longer possible, in the mass and 
impersonal warfare of today. Individuals, privates and officers, 
were ruggedly individualistic in the Civil War. Generals particu-
larly seem almost to have specialized in being different. While 
you might at first expect that sort of nonconformity among the 
militia generals, political appointees like "Beast" Butler or "Never 
Positive" Banks, the regulars from West Point seem to have outdone 
the amateurs. George B. McClellan, looking every inch the pro-
fessional soldier, delighted in galloping up and down the lines of 
his precious Army of the Potamac, with the cheers of the men 
ringing in his ears and his staff racing madly to keep up with him. 
McClellan seems to have derived much satisfaction from the cheers 
of his troops, and those troops seem actually to have meant the 
cheers.8 
Another West Pointer, General Israel Richardson, seems to have 
been the exact opposite of McClellan: He lounged around in bat-
tered straw hat and disreputable uniform and was even mistaken 
for a farmer who had strayed into camp or a teamster hanging 
around headquarters. Once a couple of privates, recruits, asked 
him where they might find General Richardson, and . he helpfully 
said, "I guess I can tell you. Sometimes they call me General Rich-
ardson-and other times they call me Greasy Dick." 9 
Colonel Francis Barlow was a New York lawyer famous for his 
toughness and his informal dress. He ended the problem of strag-
glers in the 6lst New York Infantry by detailing one company 
to follow his marching column in skirmish line with fixed bayonets. 
He was usually identified by a brightly checkered flannel shirt 
under his unbuttoned uniform coat. He was described as looking 
like "a highly independent mounted newsboy." Little Phil Sheridan, 
five feet six in his boots, also made a substantial name for himself 
as individual. Instead of wearing the regulation forage cap, he 
usually carried a sort of pork-pie affair, chiefly because his head was 
far too big to wear anything regulation. Most pictures of Sheridan 
show him with his hat in one hand, which gives him a dashing ap-
8. Bruce Catton, Mr. Lincoln's Army (Garden City, N. Y., Doubleday & Company, Inc •• 
1954 ), 55 et seq . 
9. Ibid ., 210-11. 





